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Grade 9 TEKS and AP* Objectives in Sample Lesson 
 
 

 
TEKS – English I (Grade 9) 

 
Advanced Placement Program* 

Goals and Expectations** 
 

1 (A) write in a variety of forms using effective word 
choice, structure, and sentence forms with 
emphasis on organizing logical arguments with 
clearly related definitions, theses, and evidence; 
write persuasively; write to report and describe; 
and write poems, plays, and stories 
 

Write in several forms—narrative, exploratory, 
expository, argumentative—on many different 
subjects from personal experiences to public 
policies, from imaginative literature to popular 
culture. 
 
Move beyond such programmatic responses as the 
five-paragraph essay and place emphasis on 
content, purpose, and audience. 
 
Identify and practice writers’ strategies. 
 
Write in both formal and informal contexts to gain 
authority and learn to take risks in writing. 
 
Compose essays with a variety of sentence 
structures, including appropriate use of 
subordination and coordination. 
 
Vary writing experiences for literary works 
depending upon the following purposes: writing to 
understand, writing to explain, and writing to 
evaluate. 
 
Write to understand through the use of response 
and reaction papers, annotation, freewriting, and 
reading journals. 

3 (C) compose increasingly more involved 
sentences that contain gerunds, participles, and 
infinitives in their various functions 

Enhance ability to use grammatical conventions 
appropriately and develop stylistic maturity in 
writing. 
 
Compose essays with a variety of sentence 
structures, including appropriate use of 
subordination and coordination. 
 
Develop an effective use of rhetoric, including 
controlling tone, establishing and maintaining 
voice, and achieving appropriate emphasis through 
diction and sentence structure. 
 
Apply effective writing strategies and techniques. 
 
Demonstrate understanding and mastery of 
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standard written English as well as stylistic 
maturity. 
 
Incorporate subordinate and coordinate 
constructions in a variety of sentence structures. 

4 (D) represent information in a variety of ways 
such as graphics, conceptual maps, and learning 
logs 

Apply effective writing strategies and techniques. 
 
Analyze images as text. 
 
Evaluate and incorporate reference documents into 
researched papers. 

7 (B) draw upon his/her background to provide 
connection with texts 

Make careful observations of textual detail. 
 
Establish connections among observations. 

7 (E) analyze text structures such as compare and 
contrast, cause and effects, and chronological 
ordering for how they influence understanding 

Read to become aware of how stylistic effects are 
achieved by writers’ linguistic choices. 
 
Analyze and interpret samples of good writing, 
identifying and explaining an author’s use of 
rhetorical strategies and techniques. 
 
Read closely from the following perspectives: 
• Experience of literature – the subjective 

dimension of reading and responding to 
literary works, including pre-critical 
impressions and emotional responses. 

• Interpretation of literature – analysis of literary 
works through close reading to arrive at an 
understanding of their multiple meanings. 

• Evaluation of literature – an assessment of the 
quality and artistic achievement of literary 
works and a consideration of their social and 
cultural values. 

 
Read deliberately and thoroughly, taking time to 
understand a work’s complexity, to absorb its 
richness of meaning, and to analyze how that 
meaning is embodied in literary form. 
 
Make careful observations of textual detail. 
 
Establish connections among observations. 
 
Draw from connections a series of inferences 
leading to an interpretive conclusion about a piece 
of writing’s meaning and value. 

7 (F) identify main ideas and their supporting 
details 

Make careful observations of textual detail. 
 

7 (H) draw inferences such as conclusions, 
generalizations, and predictions and support them 
from text 

Read deliberately and thoroughly, taking time to 
understand a work’s complexity, to absorb its 
richness of meaning, and to analyze how that 
meaning is embodied in literary form. 
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Make careful observations of textual detail. 
 
Establish connections among observations. 
 
Draw from connections a series of inferences 
leading to an interpretive conclusion about a piece 
of writing’s meaning and value. 

8 (B) read in such varied sources as diaries, 
journals, textbooks, maps, newspapers, letters, 
speeches, memoranda, electronic texts, and other 
media 

Examine a variety of writers to examine the wealth 
of approaches to subject and audience that such 
writers display. 
 
Become acquainted with a wide variety of prose 
styles from many disciplines and historical periods 
and gain understanding of the connections 
between writing and interpretive skills in reading. 
 
Read to become aware of how stylistic effects are 
achieved by writers’ linguistic choices. 
 
Analyze and interpret samples of good writing, 
identifying and explaining an author’s use of 
rhetorical strategies and techniques. 
 
Study, intensively, representative works from 
various genres and periods, concentrating on 
works of recognized literary merit. 
 
Read closely from the following perspectives: 
• Experience of literature – the subjective 

dimension of reading and responding to 
literary works, including pre-critical 
impressions and emotional responses. 

• Interpretation of literature – analysis of literary 
works through close reading to arrive at an 
understanding of their multiple meanings. 

• Evaluation of literature – an assessment of the 
quality and artistic achievement of literary 
works and a consideration of their social and 
cultural values. 

 
Read deliberately and thoroughly, taking time to 
understand a work’s complexity, to absorb its 
richness of meaning, and to analyze how that 
meaning is embodied in literary form. 

10 (B) use elements of text to defend his/her own 
responses and interpretations 

Read complex texts with understanding and write 
prose of sufficient richness and complexity to 
communicate effectively with mature readers. 
 
Examine a variety of writers to examine the wealth 
of approaches to subject and audience that such 
writers display. 
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Produce projects that call on evaluation of the 
legitimacy and purpose of sources used. 
 
Formulate varied, informed arguments 
 
Consider each source as a text that was itself 
written for a particular audience and purpose 
 
Sort through disparate interpretations to analyze, 
reflect upon, and write about a topic and through 
such activity enter into conversations with other 
writers and thinkers 
 
Accompany reading with thoughtful discussion and 
writing about works in the company of one’s fellow 
students. 
 
Read closely from the following perspectives: 
• Experience of literature – the subjective 

dimension of reading and responding to 
literary works, including pre-critical 
impressions and emotional responses. 

• Interpretation of literature – analysis of literary 
works through close reading to arrive at an 
understanding of their multiple meanings. 

• Evaluation of literature – an assessment of the 
quality and artistic achievement of literary 
works and a consideration of their social and 
cultural values. 

 
Make careful observations of textual detail. 
 
Establish connections among observations. 
 
Draw from connections a series of inferences 
leading to an interpretive conclusion about a piece 
of writing’s meaning and value. 

11 (A) recognize the theme (general observation 
about life or human nature) within a text 

Read deliberately and thoroughly, taking time to 
understand a work’s complexity, to absorb its 
richness of meaning, and to analyze how that 
meaning is embodied in literary form. 

12 (A) analyze characteristics of text, including its 
structure, word choices, and intended audience 

Read to become aware of how stylistic effects are 
achieved by writers’ linguistic choices. 
 
Analyze and interpret samples of good writing, 
identifying and explaining an author’s use of 
rhetorical strategies and techniques. 
 
Read deliberately and thoroughly, taking time to 
understand a work’s complexity, to absorb its 
richness of meaning, and to analyze how that 
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meaning is embodied in literary form. 
 
Make careful observations of textual detail. 
 
Draw from connections a series of inferences 
leading to an interpretive conclusion about a piece 
of writing’s meaning and value. 
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Grade 9 Sample Lesson 
 
 
 

The Power of Language 
 

Exploring how visual and textual language impact and create meaning 
 

Contributed by Dr. Teri Marshall, Saint Mary’s Hall, San Antonio, TX 
 

 
 

 
Time Needed: 
 
Four or five 50-minute class periods 
 
Materials/Resources Needed: 
 

• Copies of Armed Conflicts, 1990-2004 
• Copies of “The Last Lesson”  
• Copies of Abraham Lincoln’s Second Inaugural Address 
• Unlined paper 
• Language textbook or resource (e.g., Sentence Composing for High School by Don Killgallon1) 

that teaches and provides models of sentences using participial phrases 
• Transparency of Abraham Lincoln’s Second Inaugural Address 
• Transparency pens 

 
Class Period 1—OPTIC and Think-Pair-Share strategies 
 
• Preparation and Instruction 
 

o Organize the classroom so that pairs of students can sit together and collaborate on the day’s 
activity. Teacher should have partners pre-assigned for this activity, preferably with the 
seating assignments labeled on their desks prior to students’ arrival in the classroom.  If there 
is an odd number of students in a class, then one carefully selected group of three can be 
assigned.   

o In addition, write the letters O, P, T, I, C (see description of OPTIC strategy) vertically on the 
board, chart stand, or overhead projector, leaving space out to the side to write the rest of the 
words as you teach each step: Overview, Parts, Title, Interrelationships, Conclusion. 

o Inform students that they will be looking at a variety of texts centered around a common topic 
but encompassing different themes.  In addition, they will be examining how style contributes 
to a writer’s meaning, purpose, and effect. 

o Tell students that they will be learning a critical strategy for analyzing and interpreting visual 
text, one which they can use in any subject area. 

o Provide students with a copy of the Armed Conflicts, 1999-2004. Have each student get out a 
sheet of paper and pen or pencil.  Tell students that they will be using Think-Pair-Share as 
the discussion strategy for today. 

                                                 
1 Killgallon, D. (1998). Sentence composing for high school: A worktext on sentence variety and maturity. 
Boynton/Cook: Portsmouth, NH. 
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o Give students one minute to jot down a general overview of what they are seeing. You should 
expect a very surface look at what the visual seems to include. Write out the word “Overview” 
by the “O” on the board. 

o Tell students that now you will give them two minutes individually to write down every little 
piece and part of what they see: names, information, numbers – all elements and details that 
seem important. Time the students for two minutes.  Write out the words “Parts” by the “P” on 
the board. 

o After the individual brainstorming time, have partners share their details and add information 
to their lists. 

o Next, have students examine closely the words in the caption – highlighting or underlining the 
key words.  Write out the word “Title” by the “T” on the board. 

o Have students now work as partners to write down all the connections and relationships they 
can find connecting the words in the caption (title) with the parts in the graphic itself. Write the 
word “Interrelationships” by the “I” on the board. 

o Individually, have each student write one or two complete sentences drawing a conclusion 
about what the graph shows.  Students may compare and contrast countries or draw a 
conclusion about the status of stability in a country over time.  Write out the word 
“Conclusion” by the “C” on the board. 

o Have each student in each partner set read aloud his or her conclusion to his or her partner.  
Have partners provide evidence for their conclusions from the graph and discuss the 
similarities and differences in their conclusions. 

o Ask for partners to volunteer to share their conclusions with the entire class. 
o Debrief the OPTIC strategy with students. 

 Ask them if the strategy worked for them in completing the task successfully. 
 Ask them about other graphics that they have used and studied in English classes 

and if the OPTIC strategy would be helpful to them in their analysis. 
 Ask them how they can use the strategy in other classes. 

o Tell students that they have learned a strategy highly recommended in Walter Pauk’s book 
How to Study in College2.  Discuss with students that the OPTIC strategy is a critical strategy 
for college-bound students. 

o Engage students in a brief discussion of the reasons for armed conflicts, the implications, and 
the effects.  Lead students to describe the effects on the morals and values of a society as 
results of wars and armed conflicts: loyalty, hope, friendship, community, unity, tradition, 
education. 

o Prepare students to read the short story “The Last Lesson” by Alphonse Daudet (1840-1897) 
by telling them that the author wrote the story as a result of the Franco-Prussian War of 1870-
1871.  Have students look for some messages/themes that the author wants to communicate 
about the impact of war on a society and its people. 

o Distribute a copy of “The Last Lesson” as homework reading. 
 
Class Period 2—Providing Evidence, Content/Frame Matrix 
 
• Preparation and Instruction 
 

o Organize the classroom so that pairs of students can sit together and collaborate on the day’s 
activity. Teachers should have partners pre-assigned for this activity, preferably with the 
seating assignments labeled on their desks prior to students’ arrival in the classroom.  If there 
is an odd number of students in a class, then one carefully selected group of three can be 
assigned.   

o In addition, draw a Content Frame/Matrix on the board, large sheet of chart paper, or 
overhead projector similar to the following example. Teachers may add a blank column for 
students to add other themes/messages they may find. Teachers may also change any of the 
values/morals to include other areas you may have found in the text. 

                                                 
2 Pauk, W. (1984). How to study in college. Houghton Mifflin Company: Boston. 
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o Although it will be tempting to create a handout of the content frame/matrix for students to fill 
in the squares, it is not advisable if the teacher wants to teach students a learning strategy.  It 
is well documented in the research on strategic instruction that students must do the drawing 
of the graphic if transfer to other learning situations is to take place. 

 
Sample Matrix 
 
 
 Loyalty Hope Friendship Education Community Unity Tradition 

“The Last 
Lesson” 
 
 

       

Lincoln’s 
Second 
Inaugural 
Address 
 

       

 
 

o Distribute a sheet of unlined paper to each student. Have students draw the content 
frame/matrix you have drawn on the board, chart paper, or overhead projector. 

o Have students work together as partners to fill in the columns with evidence from the “The 
Last Lesson” as to the messages about the tragedies of war. Even though the students are 
working as partners, each student must have his or her own individual chart. Tell students 
that they need to include as many pieces of evidence under the value/moral that they can find 
in the story, understanding that it is possible that not all the values are represented. Indeed, 
students may add columns if they find additional morals/values discussed in the story. 

o Tell students that they should not simply write down the actual words of the text. Evidence 
should be written in the form of summaries or paraphrases, with each piece of evidence 
identified by its paragraph number. 

o Allow 20 minutes or so for students to work on their content frames, walking around the room 
and providing help and support as needed. 

o Once students have had some time to work through the story together, engage the class in a 
large-group discussion of evidence to support the author’s messages about the tragedies of 
war. Teachers may have certain groups come up to write their ideas on the model content 
frame or simply record students’ responses as they are discussed. Encourage students to 
add detail and information as needed to their content frames. 

o Tell students that short stories are not the only types of text that speak to a society’s values 
and morals. Distribute a copy of Abraham Lincoln’s Second Inaugural Address. Provide 
students with the background for the speech that served as part of the prompt for this text on 
Question 1 of the 2002 AP English Language Examination, available at: 
http://apcentral.collegeboard.com/repository/eng_lang_frq_02_10330.pdf 

o As a homework assignment, have students read the speech and complete the content 
frame/matrix individually at home just like they did with the information from “The Last 
Lesson.” Teachers may use the content frame/matrix as an independent practice 
assessment. 

o Have students bring their language/grammar textbooks to class for the next day. 
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Class Periods 3-5—Participial Phrases 
 
• Preparation and Instruction 
 

o Organize the classroom so that pairs of students can sit together and collaborate on the day’s 
activity. Teacher should have partners pre-assigned for this activity, preferably with the 
seating assignments labeled on their desks prior to students’ arrival in the classroom. If there 
is an odd number of students in a class, then one carefully selected group of three can be 
assigned. 

o Make a transparency of the speech to use to highlight key sentences that include participial 
phrases. 

o Teachers may collect the completed content frame/matrix for a grade or simply provide some 
opening time in class to share students’ ideas and evidence from Lincoln’s Second Inaugural 
Address. 

o Highlight the fact that students probably noted Lincoln’s elaborate language structures. Tell 
the students that many writers use phrases and clauses to enhance the meaning, purpose, 
and effect of their writing. 

o Introduce or review the concept of participial phrases and complete some grammar exercises 
where students experiment with writing sentences using participial phrases in a variety of 
positions within the sentence: sentence opener, subject-verb split, and sentence closer. This 
may take the rest of the class period depending on whether the participial phrase is a new 
concept for the students. 

o Have students go back into the speech and highlight the third sentence of paragraph two 
(“While the inaugural address was being delivered from this place, devoted altogether to 
saving the Union without war, insurgent agents were in the city seeking to destroy it without 
war – seeking to dissolve the union, and divide effects, by negation.”) and the first sentence 
of paragraph three (“One-eighth of the whole population were colored slaves, not distributed 
generally over the Union, but localized in the Southern part of it.”). Model the underlining for 
the students using the overhead projector. 

o Ask students to find the core that is the main clause of the third sentence of paragraph two 
(“Insurgent agents were in the city.”). Identify the subject and verb of the main clause. 

o If students have studied the adverb clause, point that out as the sentence opener. However, 
the main phrases to examine are the two participial phrases used as sentence closers, each 
one beginning with the participle “seeking.” Lead students in a discussion of the impact of 
those two phrases. 

 What do the phrases do? 
 What would happen to Lincoln’s meaning if they were discarded? 

o Complete the same process for the first sentence of paragraph three. If students have 
studied parallelism, point out the importance of that concept in that particular sentence. The 
participial phrases in the first sentence of paragraph three are, once again, used as sentence 
closers. 

o Have students compose a paragraph that elaborates on one or more of the messages, 
providing evidence from the text. The paragraph must contain at least two sentences that 
imitate the structures of the two sentences with participial phrases from “Lincoln’s Second 
Inaugural Address.” Have students label the subject and verb of the sentences they write, 
and label the participial phrases as closers. 

 Teachers could have students choose which text to write about. 
 Teachers could have students write two separate paragraphs: one on each text. 
 Teachers could have students write a short essay comparing and contrasting one of 

the values/morals as presented by the two authors. 
o Ensure that one of the criteria on the grading rubric includes an assessment of participial 

phrases. 
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Grade 10

TEKS and AP* objectives demonstrated** (pdf)
Lesson-Reading, and Thinking, and Annotating…Oh My!

These Lighthouse objectives give students and teachers permission to reverse roles and learn
from each other, therefore creating the best learning environment. —Kelly Tumy, original
committee member
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Grade 10 TEKS and AP* Objectives in Sample Lesson 
 

 
TEKS – English II (Grade 10) 

 
Advanced Placement Program* 

Goals and Expectations** 
 

1 (A) write in a variety of forms with an emphasis 
on persuasive forms such as logical argument and 
expression of opinion, personal forms such as 
response to literature, reflective essay, and 
autobiographical narrative, and literary forms such 
as poems, plays, and stories 

Write in several forms—narrative, exploratory, 
expository, argumentative—on many different 
subjects from personal experiences to public 
policies, from imaginative literature to popular 
culture. 
 
Move beyond such programmatic responses as the 
five-paragraph essay and place emphasis on 
content, purpose, and audience. 
 
Identify and practice writers’ strategies. 
 
Write in both formal and informal contexts to gain 
authority and learn to take risks in writing. 
 
Compose essays with a variety of sentence 
structures, including appropriate use of 
subordination and coordination. 
 
Vary writing experiences for literary works 
depending upon the following purposes: writing to 
understand, writing to explain, and writing to 
evaluate. 
 
Write to understand through the use of response 
and reaction papers, annotation, free-writing, and 
reading journals. 

4 (A) use writing to formulate questions, refine 
topics, and clarify ideas 
 
4 (B) use writing to discover, organize, and support 
what is known and what needs to be learned about 
a topic 

Apply effective writing strategies and techniques. 

6 (F) discriminate between connotative and  
denotative meanings and interpret the  
connotative power of words 
 

Develop a wide ranging vocabulary used 
appropriately and effectively. 
 
Develop a wide-ranging vocabulary used with 
denotative accuracy and connotative 
resourcefulness. 

7 (G) draw inferences such as conclusions,
generalizations, and predictions & support  
them with text evidence and experience 
 
7 (I) read silently with comprehension for a  

Read deliberately and thoroughly, taking time to  
understand a work’s complexity, to absorb its  
richness of meaning, and to analyze how that  
meaning is embodied in literary form. 
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sustained period of time 
 

Make careful observations of textual detail. 
 
Establish connections among observations. 
 
Draw from connections a series of inferences 
leading to an interpretive conclusion about a piece 
of writing’s meaning and value. 

8 (B) read in such varied sources as diaries, 
journals, textbooks, maps, newspapers, letters, 
speeches, memoranda, electronic texts, and other 
media 

Examine a variety of writers to examine the wealth 
of approaches to subject and audience that such 
writers display. 
 
Become acquainted with a wide variety of prose 
styles from many disciplines and historical periods 
and gain understanding of the connections 
between writing and interpretive skills in reading. 
 
Read to become aware of how stylistic effects are 
achieved by writers’ linguistic choices. 
 
Analyze and interpret samples of good writing, 
identifying and explaining an author’s use of 
rhetorical strategies and techniques. 
 
Study, intensively, representative works from 
various genres and periods, concentrating on 
works of recognized literary merit. 
 
Read closely from the following perspectives: 
• Experience of literature – the subjective 

dimension of reading and responding to 
literary works, including pre- 

      critical impressions and emotional responses. 
• Interpretation of literature – analysis of literary 

works through close reading to arrive at an 
understanding of their multiple meanings. 

• Evaluation of literature – an assessment of the 
quality and artistic achievement of literary 
works and a consideration of their social and 
cultural values. 

 
Read deliberately and thoroughly, taking time to  
understand a work’s complexity, to absorb its 
richness of meaning, and to analyze how that  
meaning is embodied in literary form.  
 

8 (D) interpret the possible influences of the 
historical context on a literary work 
 
 

Examine a variety of writers to examine the wealth  
of approaches to subject and audience that such  
writers display. 
 
Become acquainted with a wide variety of prose  
styles from many disciplines and historical periods  
and gain understanding of the connections between 
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writing and interpretive skills in reading. 
 
Read to become aware of how stylistic effects are  
achieved by writers’ linguistic choices. 
 
Study, intensively, representative works from  
various genres and periods, concentrating on works
of recognized literary merit. 
 
Read closely from the following perspectives: 
• Experience of literature – the subjective 

dimension of reading and responding to 
literary works, including pre-critical 
impressions and emotional responses. 

• Interpretation of literature – analysis of literary 
works through close reading to arrive at an 
understanding of their multiple meanings. 

• Evaluation of literature – an assessment of the 
quality and artistic achievement of literary 
works and a consideration of their social and 
cultural values. 

 
Gain awareness of how writing style has changed 
dramatically through history, and its existence 
 in many national and local varieties. 
 
Develop awareness of literary tradition and the  
complex ways in which imaginative literature builds 
upon the ideas, works, and authors of earlier times. 
 
Read deliberately and thoroughly, taking time to  
understand a work’s complexity, to absorb its  
richness of meaning. 
 
Reflect on the social and historical values a work  
reflects and embodies. 

10 (B) use elements of text to defend his/her own  
responses and interpretations 
 

Read complex texts with understanding and write  
prose of sufficient richness and complexity to 
communicate effectively with mature readers. 
 
Accompany reading with thoughtful discussion and  
writing about works in the company of one’s fellow 
students 
 
Read closely from the following perspectives: 
• Experience of literature – the subjective 

dimension of reading and responding to 
literary works, including pre-critical 
impressions and emotional responses. 

• Interpretation of literature – analysis of literary 
works through close reading to arrive at an 
understanding of their multiple meanings. 
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• Evaluation of literature – an assessment of the 
quality and artistic achievement of literary 
works and a consideration of their social and 
cultural values. 

 
Make careful observations of textual detail. 
 
Establish connections among observations. 
 
Draw from connections a series of inferences  
leading to an interpretive conclusion about a  
piece of writing’s meaning and value. 

11 (A) compare and contrast varying aspects of 
texts such as theme, conflicts, and allusions 
 

Underscore the commonalities and distinctive 
elements of evocative literary language. 
 
Read deliberately and thoroughly, taking time to  
understand a work’s complexity, to absorb its  
richness of meaning and to analyze how that  
meaning is embodied in literary form. 
 
Make careful observations of textual detail. 

12 (A) analyze characteristics of clearly written 
text, including the patterns of organization, syntax, 
and word choice 

Read to become aware of how stylistic effects are 
achieved by writers’ linguistic choices. 
 
Analyze and interpret samples of good writing, 
identifying and explaining an author’s use of 
rhetorical strategies and techniques. 
 
 
Read deliberately and thoroughly, taking time to 
understand a work’s complexity, to absorb its 
richness of meaning, and to analyze how that 
meaning is embodied in literary form. 
 
Make careful observations of textual detail. 
 
Draw from connections a series of inferences 
leading to an interpretive conclusion about a piece 
of writing’s meaning and value. 

14 (B) engage in critical, emphatic, appreciative and
reflective listening 
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Grade 10 Sample Lesson 
 
 
 

Reading, and Thinking and Annotating…Oh My! 
 

Close reading and annotation strategies for analyzing tone, theme and purpose  
 

Contributed by Drue Ann Wise, James Pace High School, Brownsville, TX 
 

 
 
 

Time needed: 
 
Five 55-minute class periods 
 
Materials/Resources Needed: 
 

• Overhead projector, transparencies 
• Copies of Daudet’s “The Last Lesson” 
• Copies of Abraham Lincoln’s Second Inaugural Address 
• Highlighters 
• Copies of  H-Chart handout 
• Copies of Armed Conflicts, 1999-2004 
• Copies of Additional Lesson-Objective Questions 

 
Class Period 1—Pre-reading activity and first reading of “The Last Lesson” 
 
• Preparation and Instruction 
 

o Present the following prompt for students:  “What are some of the positive and negative 
effects associated with the war in Iraq?” 

o Students free-write for 10 minutes. 
o Teacher generates table on transparency (or other presentation equipment) illustrating 

effects given by students. 
 

Effects of the War in Iraq 
Positive effects Negative effects 

 
 
 
 
 

 

 
o Students discuss effects as a group. 
o Students are given Daudet’s “The Last Lesson.” 
o Students read title and write prediction of story content in margin. 
o Students read story silently annotating in margins anything they find interesting or 

meaningful. This reading activity can be given as homework if class time is limited. 
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Class Period 2—Re-read “The Last Lesson” and annotate for word choice, images, and details 
 
• Preparation and Instruction 
 

o Teacher reviews Spirit Reading and Annotation strategies. 
o Teacher leads students in discussion of the effects of the German invasion on the residents 

of Alsace. 
o Students and teacher re-read story using Spirit Reading strategy (paragraphs 1-14 only). 
o Teacher then leads class in annotation of each paragraph (1-14) using the following 

guidelines: 
 Circle all words that stand out or have connotative meaning. Review definition of 

connotation as needed. 
 Bracket [   ] all details that seem important, interesting, meaningful. 
 Underline dominant images. 

o Students and teacher then discuss the specific tone/tones created from the author’s choice of 
diction, details, and images and note any shifts in tone. 

o Next, students break up into groups of four or five, re-read paragraphs 15-22, and annotate 
using the same guidelines as for the previous paragraphs. 

o Students generate tone words created from annotation of diction, details, imagery and note 
any tonal shifts. 

o Next, students generate thematic concepts or ideas which are illustrations of the details and 
tone. 

o From the thematic ideas, class (led by teacher) develops thematic statement(s) for the 
passage.  

o Students discuss multiple tone and theme possibilities. 
o Students, guided by teacher, generate statement to sum up the speaker’s attitude toward the 

German infiltration of Alsace and the author’s purpose. 
o For homework, students write one or two paragraphs analyzing the tone of the passage 

through the author’s word choice, images, and details making note of any shifts in tone. 
Consider what purpose the author illustrates here. 

 
Class Period 3—Read Lincoln’s Second Inaugural Address and annotate for main ideas and purpose 
 
• Preparation and Instruction 
 

o Provide copies of Lincoln’s Second Inaugural Address. 
o Teacher leads students in brief discussion of the effects of the Civil War, both positive and 

negative. 
o Teacher writes effects on transparency or other presentation equipment.  During this time, 

the teacher should encourage students to think about the commonalities between their 
responses from the question of two days ago about the war in Iraq and their responses for 
this assignment. 

 
    

Effects of the Civil War 

 
 
 

 

Positive effects Negative effects 
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o Students are given copy of Lincoln’s Second Inaugural Address to read silently; write a brief 
main idea statement of each paragraph. 

o Teacher re-reads speech to class (paragraph by paragraph) discussing the main idea of each 
paragraph. Students write main ideas in margins. 

o Teacher and students generate statement of author’s purpose. 
o Students break up into groups of four or five and analyze word choice of each paragraph 

highlighting any words that have connotative meaning (emphasis on repetition). 
o Students generate words which represent author’s tone.  
o Teacher leads students in discussion of author’s attitude toward ending of the war and the 

future of the country. 
o For homework students write one or two paragraphs analyzing the author’s purpose and 

attitude supported by evidence from the speech. 
 

Class Period 4—Compare both selections and analyze bar graph of armed conflicts 
 
• Preparation and Instruction 
 

o Review H-Chart strategy. 
o Prepare copies of H-Chart Handouts. 
o Prepare copies of Armed Conflicts, 1999-2004. 
o Students compare and contrast literary and rhetorical devices in the two readings using the 

H-Chart Handout. 
o Students, led by teacher, discuss the authors’ attitudes and purposes and how they are 

achieved. 
o Students, led by teacher, discuss thematic connections between the two texts. 
o Using the Armed Conflicts, 1999-2004 graph, teacher leads class in analysis and discussion 

of modern day conflicts and their effects. 
o Class discusses how bar graph might change in 2004 and 2005 with the conflict in Iraq. 

 
Class Period 5—Assessment (modified lesson-objective questions) 
 
• Preparation and Instruction 
 

o Prepare copies of Additional Lesson-Objective Questions. 
o Prepare copies of Armed Conflicts, 1999-2004. 
o Students complete Additional Lesson-Objective Questions. 
o Answer Key: 

1. c  2. d  3. a  4. c  5. d 
6. b  7. d  8. a  9. a  10. c 
11. c  12. b  13. d  14. c  15. a 
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Name_______________________  
 
Date________________________ 
 
 

H-Chart Handout 
 

Compare and contrast the authors’ use of devices in “The Last Lesson” and Lincoln’s Second Inaugural 
Address. First, write the device in the appropriate column with an example. Then, supply a brief summary 
statement for each device.  Finally, at the bottom of the handout, write a statement of claim, or arguable 
thesis statement, which notes the similarities and differences across the two texts. 

Both 

“The Last Lesson” Lincoln’s Second 
Inaugural Address 
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Name_______________________  
 
Date________________________ 
 
 
 

Additional Lesson-Objective Questions 
 
Read the following passages and choose the best answer to the questions that follow. 
 
Excerpted from Daudet’s “The Last Lesson” 
 

Passage 1 
 

1 I started for school very late that morning and was in great dread of a scolding, especially 
because M. Hamel had said that he would question us on participles, and I did not know the first 
word about them. For a moment I thought of running away and spending the day out of doors. It 
was so warm, so bright! The birds  

5 were chirping at the edge of the woods; and in the open field back of the saw-mill the Prussian 
soldiers were drilling. It was all much more tempting than the rule for participles, but I had the 
strength to resist, and hurried off to school. 

 
1.  A contrast of imagery is found in which of the following statements? 

 
a. “I started for school very late that morning and was in great dread of a scolding.” 
b. “For a moment I thought of running away and spending the day out of doors.” 
c. “The birds were chirping at the edge of the woods; and . . . the Prussian soldiers were 

drilling.” 
d. “It was all much more tempting than the rule for participles, but I had the strength to 

resist.” 
 

2. By using the first person point of view, the author 
 

a. creates distance between the speaker and the reader. 
b. emphasizes the beauty of nature. 
c. personalizes the instruction on participles. 
d. connects the reader to the speaker’s anxiety. 

 
3. By using words such as “great dread of scolding” and “thought of running away,” the author 

establishes a sense of 
 

a. foreboding.  
b. pity. 
c. urgency. 
d. mockery. 

 
Passage 2 
 

1 After the grammar, we had a lesson in writing. That day M. Hamel had new copies for us, written 
in a beautiful round hand: France, Alsace, France, Alsace. They looked like little flags gloating 
everywhere in the school-room, hung from the rod at the top of our desks. You ought to have 
seen how every one set to work,  

5 and how quiet it was! The only sound was the scratching of the pens over the paper. Once some 
beetles flew in; but nobody paid any attention to them, not even the littlest ones, who worked right 
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on tracing their fish-hooks, as if that was French, too. On the roof the pigeons cooed very low, 
and I thought to myself: “Will they make them sing in German, even the pigeons?” 

 
4. The sarcastic tone is supported by the use of which of the following details? 

 
a. “They looked like little flags gloating everywhere.” 
b. “Nobody paid any attention to them.” 
c. “Will they make them sing in German, even the pigeons?” 
d. “You ought to have seen how everyone set to work.” 

 
5. The imagery that illuminates the mood in the classroom is 

 
a. “That day M. Hamel had new copies for us, written in a beautiful round hand.” 
b. “On the roof the pigeons cooed very low.” 
c. “They looked like little flags gloating everywhere.” 
d. “The only sound was the scratching of the pens over the paper.” 

 
6. The use of the simile in lines 2-3 creates a sense of  

 
a. seriousness. 
b. patriotism. 
c. sentimentality. 
d. whimsy. 

 
7. By repeating France, Alsace, France, Alsace, the author is 

 
a. creating a distance between M. Hamel and his students. 
b. emphasizing the loss of a beautiful language. 
c. dramatizing the German invasion. 
d. establishing a sense of pride.  

 
 
Excerpted from Lincoln’s Second Inaugural Address 
 

Passage 3 
 

1 On the occasion corresponding to this four years ago all thoughts were anxiously directed to an 
impending civil war.  All dreaded it—all sought to avert it. While the inaugural address was being 
delivered from this place, devoted altogether to saving the Union without war, insurgent agents 
were in the city seeking to destroy 

5  it without war—seeking to dissolve the Union, and divide effects, by negotiation. 
 Both parties deprecated war; but one of them would make war rather than let the nation survive; 

and the other would accept war rather than let it perish. And the war came. 
 

8. All of the following devices are found in this passage EXCEPT 
 

a. metaphor. 
b. parallel structure. 
c. alliteration. 
d. contrast. 
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9. The sentence type found in lines 6-7 is   
 

a. antithetical.  
b. balanced.  
c. periodic.  
d. inverted. 

 
10. The tone of the passage can best be described as 
 

a.   bitter and accusatory. 
b.   detached yet didactic. 
c.   earnest and solemn. 
d.   sarcastic and sharp. 

 
Passage 4 

 
1 With malice toward none; with charity for all; with firmness in the right, as God gives us to see the 

right, let us strive on to finish the work we are in; to bind up the nation’s wounds; to care for him 
who shall have borne the battle, and for his widow and his orphan--to do all which may achieve 
and cherish a just and lasting peace among ourselves, and with all nations. 

 
11. The word choice used to create an emotional appeal (pathos) is 

 
a. “malice” and “charity.” 
b. “borne” and “battle.” 
c. “widow” and “orphan.” 
d. “firmness” and “right.” 

 
12. In the passage the author uses predominantly which of the following? 

 
a. appositive phrases 
b. infinitive phrases 
c. absolute phrases 
d. participial phrases 

 
13. The tone of this passage can BEST be described as 

 
a. somber and disdainful. 
b. irreverent and allusive. 
c. objective and sentimental. 
d. hopeful and promising. 

 
 

Answer the following questions with the use of the graph Armed Conflicts, 1999-2004. 
 
14. As compared to other nations, the Middle East shows 

 
a. a steady decline in armed conflicts. 
b. the most drastic increase in armed conflicts. 
c. little change in the number of armed conflicts. 
d. relatively no armed conflicts. 

 
15. An inference supported by the bar graph is 

 
a. peace efforts were most successful in 1997. 
b. the Americas lack the ability to control armed conflicts. 
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c. total armed conflicts will continue to decrease in the next five years. 
d. Asia will continue to lead in the number of armed conflicts. 
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Grade 11 TEKS and AP* Objectives in Sample Lesson  
 

TEKS – English III (Grade 11) 
 

 
Advanced Placement Program* 

Goals and Expectations** 
 

6 (F) discriminate between connotative and denotative 
meanings and interpret the connotative power of 
words  

Develop a wide-ranging vocabulary used appropriately 
and effectively, with denotative and connotative 
resourcefulness.  

7 (G) draw inferences such as conclusions, 
generalizations, and predictions and support them with 
text evidence and experience  

Examine a variety of writers to examine the wealth of 
approaches to subject and audience that such writers 
display. 

8 (B) read in such varied sources as diaries, journals, 
textbooks, maps, newspapers, letters, speeches, 
memoranda, electronic texts, and other media  

Establish connections among their observations.  

 
8 (G) draw inferences and support them with textual 
evidence  

Draw from connections a series of inferences leading 
to an interpretive conclusion about a piece of writing’s 
meaning and value.  

10 (B) use elements of text to defend, clarify, and 
negotiate responses and interpretations 

Develop a wide-ranging vocabulary used appropriately 
and effectively, with denotative and connotative 
resourcefulness.  

12 (A) analyze characteristics of text, including its 
structure, word choices, and intended audience  

Examine a variety of writers to examine the wealth of 
approaches to subject and audience that such writers 
display. 

12 (A) analyze the characteristics of clearly written 
texts, including the patterns of organization, syntax, 
and word choice 

Read to become aware of how stylistic effects are 
achieved by writers’ linguistic choices.  

12 (C) analyze text to evaluate the logical argument 
and to determine the mode of reasoning used such as 
induction and deduction  
  
  
  
  
  

Analyze and interpret samples of good writing, 
identifying and explaining an author’s use of rhetorical 
strategies and techniques.  

Accompany reading with thoughtful discussion and 
writing about works in the company of one’s fellow 
students.  

Make careful observations of textual detail.  

Consider each source as a text that was itself written 
for a particular audience and purpose. 
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Grade 11 Sample Lesson 
 
 
 

Critical Thinking: Synthesizing Ideas and Information 
 

Examination of details, images, and rhetorical strategies to discover purpose and 
to construct a synthesis essay 

 
Contributed by Sandra Coker, Westlake High School, Austin, TX 

 
 
 

 
 

Time Needed: 
 
Eight 50-minute periods  
 
Materials/Resources Needed: 
 

• Overhead  
• Transparencies  
• Copies of Alphonse Daudet’s “The Last Lesson” (numbered line version) 
• Sample Analysis: Focus and Time Indicators in “The Last Lesson” 
• “The Last Lesson” Reading Comprehension Questions 
• Copies of Abraham Lincoln’s Second Inaugural Address (numbered line version) 
• Second Inaugural Address Reading Comprehension Questions 
• Activity prompt and handouts from the Advanced Placement 2002 English Language & 

Composition Exam accessible at www.apcentral.collegeboard.com. Log in as a teacher. 
Go to menu links: Click The Exams, then Exam Questions, then English Language and 
Composition.  

o Free Response Question 1 
http://apcentral.collegeboard.com/repository/eng_lang_frq_02_10330.pdf 

o Sample Essays for Question 1  
http://apcentral.collegeboard.com/repository/sample_english_lang_q_17459.pdf 

o Scoring Guidelines  
http://apcentral.collegeboard.com/repository/sg_english_lang_02_11389.pdf 

o Scoring Commentary  
http://apcentral.collegeboard.com/repository/ap02_comment_english__17378.pdf 

• Writing Prompt  
• Copies of Armed Conflicts, 1999-2004  

 
Class Period 1—Pre-reading activity and first reading of “The Last Lesson” 
 
• Preparation and Instruction 

 
o Write the following prompt on the board:  “How does a society respond to oppression 

or armed conflict?” 
o Students free-write for 10 minutes.  
o Teacher generates table on transparency illustrating effects given by students. 
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Effects of Oppression 
  

o Students discuss effects and responses (whole group). 
o Students are given story “The Last Lesson” (numbered line version). 
o Students read title and write prediction of story content. 
o Students note paragraph focus on left margin of text. 
o Students read story silently underlining text to be used for later reference and noting 

in margins everything that suggests the effects of oppression, paying particular 
attention to how that portion of the text suggests oppression and its effects.  

o Suggest that students also notate with brackets [words or phrases that indicate 
movement of time]. 

o See Sample Analysis: Focus and Time Indicators in “The Last Lesson.” 
 
Class Period 2—Small groups analyze “The Last Lesson” and annotate for paragraph focus, 
details, and images  
 
• Preparation and Instruction 
 

o Teacher leads students in brief discussion of the effects of the German invasion on 
the residents of Alsace. 

o Teacher then leads class in noting focus of each paragraph; observe movement of 
ideas. 

o Small groups examine images and details that suggest change, resistance, and 
courage.  

o Homework: Write a thesis sentence using the Toulmin model (see below)1 and an 
introductory paragraph that suggests the thematic ideas presented in the story. Note: 
students should consider details and images. 

Toulmin model:   

Because _______________, therefore________________, 
since__________________. 
 
Sample:  Because such an approach focuses student attention on specific 
aspects, it is therefore a valuable writing and thinking strategy, since 
organizational patterns should clarify the significant components of an argument. 

                                                 
1 For more information, see Toulmin, S.E. (1958). The uses of argument. Cambridge University Press: 
Cambridge. Toulmin, S., Rieke, R., Janik, A. (1978). An introduction to reasoning. Macmillan: New York. 

Text and paragraph number     Comments and questions about effects 
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Class Period 3—Simulated AP Reading 

• Preparation and Instruction 
 

o Have students complete the Reading Comprehension Questions for “The Last 
Lesson.” 

 
Class Period 4—Reading Comprehension  
 
• Preparation and Instruction 
 

o Have students read Abraham Lincoln’s Second Inaugural Address (numbered line 
version) and answer the Reading Comprehension Questions. 

Class Period 5—Timed Essay  

• Preparation and Instruction 

o Retrieve the Advanced Placement 2002 English Language and Composition Exam 
materials from the AP Central website and have students complete the timed essay.  

 Class Period 6—Compare reading selections and analyze rhetorical appeals 

• Preparation and Instruction  

o Small groups examine images and details that suggest change, resistance, and 
courage.  

o Small groups compare and contrast rhetorical strategies (appeals to logic, emotion, 
or ethics of the speaker) in the two selections using the chart below.  Homework: 
Write a thesis sentence, a compound-complex sentence, and an introductory 
paragraph that suggests the thematic ideas about change presented in the story and 
in the speech. Note: Students should consider details and rhetorical appeals.  

 
 Speaker’s Attitude Toward Change 

  
The Last Lesson Abraham Lincoln’s Second Inaugural Address 

  
  
  
  
  
  

  

  
  

Class Period 7—Author attitude and purpose 

• Preparation and Instruction 
 

o Students, led by teacher, discuss the authors’ attitudes and purposes and how they 
are achieved.  
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o Students are given bar graph of Armed Conflicts, 1999-2004 to analyze and draw 
conclusions.  

o Teacher leads class in analysis and discussion of modern day conflicts and their 
effects.  

o Small groups discuss how bar graph might change in 2004 and 2005 (conflict in Iraq). 

Class Period 8—Synthesis essay 

• Preparation and Instruction 

o Have students respond individually and in writing to the following prompt: (Writing 
Prompt).  

Possible follow-up lessons 

• Students can read The Things They Carried or A Rumor of War2 and discuss the 
connotation of the terms revolution and war and/or any similarities and differences.  

• Students can analyze various war speeches, letters, poetry, song lyrics, or films.  

                                                 
2 O’Brien, T. (1990). The Things They Carried. Houghton Mifflin: Boston. Caputo, P. (1977). A 
Rumor of War. Henry Holt: New York. 
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“The Last Lesson” (numbered line version) 

 
THE LAST LESSON  
By Alphonse Daudet 
 
 I started for school very late that morning and was in great dread of a scolding, especially 
because M. Hamel had said that he would question us on participles, and I did not know the first 
word about them. For a moment I thought of running away and spending the day out of doors. It 
was so warm, so bright! The birds were chirping at the edge of the woods; and in the open field 
back of the saw-mill the Prussian soldiers were drilling. It was all much more tempting than the 
rule for participles, but I had the strength to resist, and hurried off to school. 
 When I passed the town hall there was a crowd in front of the bulletin-board. For the last 
two years all our bad news had come from there--the lost battles, the draft, the orders of the 
commanding officer--and I thought to myself, without stopping: "What can be the matter now?" 
 Then, as I hurried by as fast as I could go, the blacksmith, Wachter, who was there, with 
his apprentice, reading the bulletin, called after me: "Don't go so fast, bub; you'll get to your 
school in plenty of time!" 
 I thought he was making fun of me, and reached M. Hamel's little garden all out of breath. 
 Usually, when school began, there was a great bustle, which could be heard out in the 
street, the opening and closing of desks, lessons repeated in unison, very loud, with our hands 
over our ears to understand better, and the teacher's great ruler rapping on the table. But now it 
was all so still! I had counted on the commotion to get to my desk without being seen; but, of 
course, that day everything had to be as quiet as Sunday morning. Through the window I saw my 
classmates, already in their places, and M. Hamel walking up and down with his terrible iron ruler 
under his arm. I had to open the door and go in before everybody. You can imagine how I 
blushed and how frightened I was. 
 But nothing happened, M. Hamel saw me and said very kindly: "Go to your place quickly, 
little Franz. We were beginning without you." 
 I jumped over the bench and sat down at my desk. Not till then, when I had got a little 
over my fright, did I see that our teacher had on his beautiful green coat, his frilled shirt, and the 
little black silk cap, all embroidered, that he never wore except on inspection and prize days. 
Besides, the whole school seemed so strange and solemn. But the thing that surprised me most 
was to see, on the back benches that were always empty, the village people sitting quietly like 
ourselves; old Hauser, with his three-cornered hat, the former mayor, the former postmaster, and 
several others besides. Everybody looked sad; and Hauser had brought an old primer, thumbed 
at the edges, and he held it open on his knees with his great spectacles lying across the pages. 
 While I was wondering about it all, M. Hamel mounted his chair, and, in the same grave 
and gentle tone which he had used to me, said: "My children, this is the last lesson I shall give 
you. The order has come from Berlin to teach only German in the schools of Alsace and Lorraine. 
The new master comes tomorrow. This is your last French lesson. I want you to be very 
attentive." 
 What a thunder-clap these words were to me! 
 Oh, the wretches; that was what they had put up at the town-hall! 
 My last French lesson! Why, I hardly knew how to write! I should never learn any more! I 
must stop there, then! Oh, how sorry I was for not learning my lessons, for seeking birds' eggs, or 
going sliding on the Saar! My books, that had seemed such a nuisance a while ago, so heavy to 
carry, my grammar, and my history of the saints, were old friends now that I couldn't give up. And 
M. Hamel, too; the idea that he was going away, that I should never see him again, made me 
forget all about his ruler and how cranky he was. 
 Poor man! It was in honor of this last lesson that he had put on his fine Sunday-clothes, 
and now I understood why the old men of the village were sitting there in the back of the room. It 
was because they were sorry, too, that they had not gone to school more. It was their way of 
thanking our master for his forty years of faithful service and of showing their respect for the 
country that was theirs no more. 
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 While I was thinking of all this, I heard my name called. It was my turn to recite. What 
would I not have given to be able to say that dreadful rule for the participle all through, very loud 
and clear, and without one mistake? But I got mixed up on the first words and stood there, 
holding on to my desk, my heart beating, and not daring to look up. I heard M. Hamel say to me: 
 "I won't scold you, little Franz; you must feel bad enough. See how it is! 
 Every day we have said to ourselves: 'Bah! I've plenty of time. I'll learn it to-morrow.' And 
now you see where we've come out. Ah, that's the great trouble with Alsace; she puts off learning 
till tomorrow. Now those fellows out there will have the right to say to you: 'How is it; you pretend 
to be Frenchmen, and yet you can neither speak nor write your own language?' But you are not 
the worst, poor little Franz. We've all a great deal to reproach ourselves with.  
 "Your parents were not anxious enough to have you learn. They preferred to put you to 
work on a farm or at the mills, so as to have a little more money. And I? I've been to blame also. 
Have I not often sent you to water my flowers instead of learning your lessons? And when I 
wanted to go fishing, did I not just give you a holiday?" 
  Then, from one thing to another, M. Hamel went on to talk of the French 
language, saying that it was the most beautiful language in the world—the clearest, the most 
logical; that we must guard it among us and never forget it, because when a people are enslaved, 
as long as they hold fast to their language it is as if they had the key to their prison. Then he 
opened a grammar and read us our lesson. I was amazed to see how well I understood it. All he 
said seemed so easy, so easy! I think, too, that I had never listened so carefully, and that he had 
never explained everything with so much patience. It seemed almost as if the poor man wanted to 
give us all he knew before going away, and to put it all into our heads at one stroke. 
 After the grammar, we had a lesson in writing. That day M. Hamel had new copies for us, 
written in a beautiful round hand: France, Alsace, France, Alsace. They looked like little flags 
floating everywhere in the school-room, hung from the rod at the top of our desks. You ought to 
have seen how every one set to work, and how quiet it was! The only sound was the scratching of 
the pens over the paper. Once some beetles flew in; but nobody paid any attention to them, not 
even the littlest ones, who worked right on tracing their fish-hooks, as if that was French, too. On 
the roof the pigeons cooed very low, and I thought to myself: "Will they make them sing in 
German, even the pigeons?" 
 Whenever I looked up from my writing I saw M. Hamel sitting motionless in his chair and 
gazing first at one thing, then at another, as if he wanted to fix in his mind just how everything 
looked in that little school-room. Fancy! For forty years he had been there in the same place, with 
his garden outside the window and his class in front of him, just like that. Only the desks and 
benches had been worn smooth; the walnut-trees in the garden were taller, and the hop-vine, that 
he had planted himself twined about the windows to the roof. How it must have broken his heart 
to leave it all, poor man; to hear his sister moving about in the room above, packing their trunks! 
For they must leave the country next day. 
 But he had the courage to hear every lesson to the very last. After the writing, we had a 
lesson in history, and then the babies chanted their ba, be, bi, bo, bu. Down there at the back of 
the room old Hauser had put on his spectacles and, holding his primer in both hands, spelled the 
letters with them. You could see that he, too, was crying; his voice trembled with emotion, and it 
was so funny to hear him that we all wanted to laugh and cry. Ah, how well I remember it, that last 
lesson! 
 All at once the church-clock struck twelve. Then the Angelus. At the same moment the 
trumpets of the Prussians, returning from drill, sounded under our windows. M. Hamel stood up, 
very pale, in his chair. I never saw him look so tall. 
 "My friends," said he, "I--I--" But something choked him. He could not go on. 
 Then he turned to the blackboard, took a piece of chalk, and, bearing on with all his 
might, he wrote as large as he could:  "Vive La France!" 
 Then he stopped and leaned his head against the wall, and, without a word, he made a 
gesture to us with his hand; "School is dismissed--you may go." 
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Sample Analysis : Focus and Time Indicators in “The Last Lesson” 

 
 
 I started for school very late that morning and was in great dread of a scolding, especially 
because M. Hamel had said that he would question us on participles, and I did not know the first 
word about them. For a moment I thought of running away and spending the day out of doors. It 
was so warm, so bright! The birds were chirping at the edge of the woods; and in the open field 
back of the saw-mill the Prussian soldiers were drilling. It was all much more tempting than the 
rule for participles, but I had the strength to resist, and hurried off to school. 
 When I passed the town hall there was a crowd in front of the bulletin-board. For the last 
two years all our bad news had come from there—the lost battles, the draft, the orders of the 
commanding officer—and I thought to myself, without stopping: "What can be the matter now?" 
 Then, as I hurried by as fast as I could go, the blacksmith, Wachter, who was there, with 
his apprentice, reading the bulletin, called after me: "Don't go so fast, bub; you'll get to your 
school in plenty of time!" 
 I thought he was making fun of me, and reached M. Hamel's little garden all out of breath. 
 Usually, when school began, there was a great bustle, which could be heard out in the 
street, the opening and closing of desks, lessons repeated in unison, very loud, with our hands 
over our ears to understand better, and the teacher's great ruler rapping on the table. But now it 
was all so still! I had counted on the commotion to get to my desk without being seen; but, of 
course, that day everything had to be as quiet as Sunday morning. Through the window I saw my 
classmates, already in their places, and M. Hamel walking up and down with his terrible iron ruler 
under his arm. I had to open the door and go in before everybody. You can imagine how I 
blushed and how frightened I was. 
 But nothing happened, M. Hamel saw me and said very kindly: "Go to your place quickly, 
little Franz. We were beginning without you." 
 I jumped over the bench and sat down at my desk. Not till then, when I had got a little 
over my fright, did I see that our teacher had on his beautiful green coat, his frilled shirt, and the 
little black silk cap, all embroidered, that he never wore except on inspection and prize days. 
Besides, the whole school seemed so strange and solemn. But the thing that surprised me most 
was to see, on the back benches that were always empty, the village people sitting quietly like 
ourselves; old Hauser, with his three-cornered hat, the former mayor, the former postmaster, and 
several others besides. Everybody looked sad; and Hauser had brought an old primer, thumbed 
at the edges, and he held it open on his knees with his great spectacles lying across the pages. 
 While I was wondering about it all, M. Hamel mounted his chair, and, in the same grave 
and gentle tone which he had used to me, said: "My children, this is the last lesson I shall give 
you. The order has come from Berlin to teach only German in the schools of Alsace and Lorraine. 
The new master comes tomorrow. This is your last French lesson. I want you to be very 
attentive." 
 What a thunder-clap these words were to me! 
 Oh, the wretches; that was what they had put up at the town-hall! 
 My last French lesson! Why, I hardly knew how to write! I should never learn any more! I 
must stop there, then! Oh, how sorry I was for not learning my lessons, for seeking birds' eggs, or 
going sliding on the Saar! My books, that had seemed such a nuisance a while ago, so heavy to 
carry, my grammar, and my history of the saints, were old friends now that I couldn't give up. And 
M. Hamel, too; the idea that he was going away, that I should never see him again, made me 
forget all about his ruler and how cranky he was. 
 Poor man! It was in honor of this last lesson that he had put on his fine Sunday-clothes, 
and now I understood why the old men of the village were sitting there in the back of the room. It 
was because they were sorry, too, that they had not gone to school more. It was their way of 
thanking our master for his forty years of faithful service and of showing their respect for the 
country that was theirs no more. 
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While I was thinking of all this, I heard my name called. It was my turn to recite. What 
would I not have given to be able to say that dreadful rule for the participle all through, very loud 
and clear, and without one mistake? But I got mixed up on the first words and stood there, 
holding on to my desk, my heart beating, and not daring to look up. I heard M. Hamel say to me: 
"I won't scold you, little Franz; you must feel bad enough. See how it is! 
 Every day we have said to ourselves: 'Bah! I've plenty of time. I'll learn it to-morrow.' And 
now you see where we've come out. Ah, that's the great trouble with Alsace; she puts off learning 
till tomorrow. Now those fellows out there will have the right to say to you: 'How is it; you pretend 
to be Frenchmen, and yet you can neither speak nor write your own language?' But you are not 
the worst, poor little Franz. We've all a great deal to reproach ourselves with.  
 "Your parents were not anxious enough to have you learn. They preferred to put you to 
work on a farm or at the mills, so as to have a little more money. And I? I've been to blame also. 
Have I not often sent you to water my flowers instead of learning your lessons? And when I 
wanted to go fishing, did I not just give you a holiday?" 
 Then, from one thing to another, M. Hamel went on to talk of the French language, saying 
that it was the most beautiful language in the world—the clearest, the most logical; that we must 
guard it among us and never forget it, because when a people are enslaved, as long as they hold 
fast to their language it is as if they had the key to their prison. Then he opened a grammar and 
read us our lesson. I was amazed to see how well I understood it. All he said seemed so easy, so 
easy! I think, too, that I had never listened so carefully, and that he had never explained 
everything with so much patience. It seemed almost as if the poor man wanted to give us all he 
knew before going away, and to put it all into our heads at one stroke. 
 After the grammar, we had a lesson in writing. That day M. Hamel had new copies for us, 
written in a beautiful round hand: France, Alsace, France, Alsace. They looked like little flags 
floating everywhere in the school-room, hung from the rod at the top of our desks. You ought to 
have seen how every one set to work, and how quiet it was! The only sound was the scratching of 
the pens over the paper. Once some beetles flew in; but nobody paid any attention to them, not 
even the littlest ones, who worked right on tracing their fish-hooks, as if that was French, too. On 
the roof the pigeons cooed very low, and I thought to myself: "Will they make them sing in 
German, even the pigeons?" 
 Whenever I looked up from my writing I saw M. Hamel sitting motionless in his chair and 
gazing first at one thing, then at another, as if he wanted to fix in his mind just how everything 
looked in that little school-room. Fancy! For forty years he had been there in the same place, with 
his garden outside the window and his class in front of him, just like that. Only the desks and 
benches had been worn smooth; the walnut-trees in the garden were taller, and the hop-vine, that 
he had planted himself twined about the windows to the roof. How it must have broken his heart 
to leave it all, poor man; to hear his sister moving about in the room above, packing their trunks! 
For they must leave the country next day. 
 But he had the courage to hear every lesson to the very last. After the writing, we had a 
lesson in history, and then the babies chanted their ba, be, bi, bo, bu. Down there at the back of 
the room old Hauser had put on his spectacles and, holding his primer in both hands, spelled the 
letters with them. You could see that he, too, was crying; his voice trembled with emotion, and it 
was so funny to hear him that we all wanted to laugh and cry. Ah, how well I remember it, that last 
lesson! 
 All at once the church-clock struck twelve. Then the Angelus. At the same moment the 
trumpets of the Prussians, returning from drill, sounded under our windows. M. Hamel stood up, 
very pale, in his chair. I never saw him look so tall. 
 "My friends," said he, "I--I--" But something choked him. He could not go on. 
 Then he turned to the blackboard, took a piece of chalk, and, bearing on with all his 
might, he wrote as large as he could:  "Vive La France!" 
 Then he stopped and leaned his head against the wall, and, without a word, he made a 
gesture to us with his hand; "School is dismissed--you may go." 
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“The Last Lesson” Reading Comprehension Questions 

 
 

1. In the first paragraph, the speaker emphasizes 
a. the onset of animosity toward his teacher. 
b. an appreciation for the aesthetic qualities of the countryside. 
c. a casual but concerned interest in the soldiers. 
d. an apprehension of and reluctance to perform responsibilities. 
e. a concern for and resistance to authority. 

 
2. The mention of the “great ruler” in line 16 followed by the mention of the “terrible iron 

ruler” in line 19 introduces the possibility of all of the following EXCEPT 
a. oppression. 
b. fear. 
c. languor. 
d. change. 
e. solemnity. 

 
3. The paragraph beginning “I jumped over the desk” can best be described as which of the 

following? 
a. descriptive 
b. narrative 
c. expository 
d. persuasive 
e. argumentative 

 
4. The effect of the paragraphs beginning at line 47 and ending at line 55 is one of  

a. a sense of urgency in the establishment of a resistance movement. 
b. a feeling of ridicule directed toward sentimental and oafish citizens. 
c. a recognition of a contrived exhibition intended to disconcert the invaders. 
d. an awareness of a moment of interlude to bemoan lost opportunity. 
e. an exhilarated regret for the citizens who will remain. 

 
5. The purpose of the paragraph beginning at line 56 is to 

a. shift to a tone of  anxiety. 
b. contrast the past with the present. 
c. support a point made in the previous paragraph. 
d. comment on the beauty of the moment. 
e. present a counterargument. 

 
6. From line 77 to the end of the story, the writer appeals to which of the following series of 

values? 
a. resolve, patriotism, resistance 
b. honesty, consent, tolerance 
c. security, equality, liberty 
d. morality, capability, condescension 
e. education, persistence, preparedness 
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Abraham Lincoln’s Second Inaugural Address (numbered line version) 
 
March 4, 1865 
 
Fellow countrymen: At this second appearing to take the oath of the presidential office, there is 
less occasion for an extended address than there was at the first. Then a statement, somewhat in 
detail, of a course to be pursued, seemed fitting and proper. Now, at the expiration of four years, 
during which public declarations have been constantly called forth on every point and phase of 
the great contest which still absorbs the attention and engrosses the energies of the nation, little 
that is new could be presented. The progress of our arms, upon which all else chiefly depends, is 
as well known to the public as to myself; and it is, I trust, reasonably satisfactory and encouraging 
to all. With high hope for the future, no prediction in regard to it is ventured.  

On the occasion corresponding to this four years ago, all thoughts were anxiously directed to 
an impending civil war. All dreaded it—all sought to avert it. While the inaugural address was 
being delivered from this place, devoted altogether to saving the Union without war, insurgent 
agents were in the city seeking to destroy it without war—seeking to dissolve the Union, and 
divide effects, by negotiation. Both parties deprecated war; but one of them would make war 
rather than let the nation survive; and the other would accept war rather than let it perish. And the 
war came.  

One-eighth of the whole population were colored slaves, not distributed generally over the 
Union, but localized in the Southern part of it. These slaves constituted a peculiar and powerful 
interest. All knew that this interest was, somehow, the cause of the war. To strengthen, 
perpetuate, and extend this interest was the object for which the insurgents would rend the Union, 
even by war; while the government claimed no right to do more than to restrict the territorial 
enlargement of it.  

Neither party expected for the war the magnitude or the duration which it has already attained. 
Neither anticipated that the cause of the conflict might cease with, or even before, the conflict 
itself should cease. Each looked for an easier triumph, and a result less fundamental and 
astounding. Both read the same Bible, and pray to the same God; and each invokes his aid 
against the other. It may seem strange that any men should dare to ask a just God's assistance in 
wringing their bread from the sweat of other men's faces; but let us judge not, that we be not 
judged. The prayers of both could not be answered—that of neither has been answered fully.  

The Almighty has his own purposes. "Woe unto the world because of offenses! for it must 
needs be that offenses come; but woe to that man by whom the offense cometh." If we shall 
suppose that American slavery is one of those offenses which, in the providence of God, must 
needs come, but which, having continued through his appointed time, he now wills to remove, 
and that he gives to both North and South this terrible war, as the woe due to those by whom the 
offense came, shall we discern therein any departure from those divine attributes which the 
believers in a living God always ascribe to him? Fondly do we hope—fervently do we pray—that 
this mighty scourge of war may speedily pass away. Yet, if God wills that it continue until all the 
wealth piled by the bondsman's two hundred and fifty years of unrequited toil shall be sunk, and 
until every drop of blood drawn by the lash shall be paid by another drawn with the sword, as was 
said three thousand years ago, so still it must be said, "The judgments of the Lord are true and 
righteous altogether."  

With malice toward none; with charity for all; with firmness in the right, as God gives us to see 
the right, let us strive on to finish the work we are in; to bind up the nation's wounds; to care for 
him who shall have borne the battle, and for his widow, and his orphan—to do all which may 
achieve and cherish a just and lasting peace among ourselves, and with all nations. 
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Abraham Lincoln’s Second Inaugural Address Reading Comprehension Questions 
 

 
1. In paragraph one the speaker’s expression  “The progress of our arms” is best 

understood to mean 
a. the state of the country. 
b. a movement toward the end of the war. 
c. a great contest of armies. 
d. the preservation of the union. 
e. the status of the war. 

 
2. Paragraph one includes all of the following EXCEPT 

a. paired adjectives. 
b. a prediction. 
c. metaphoric language. 
d. an ethical appeal. 
e. long prepositional phrases. 

 
3. As used in line 13, “deprecated” is best understood to mean 

a. bemoaned. 
b. condemned. 
c. disparaged. 
d. lamented. 
e. belittled. 

 
4. The purpose of paragraph 3 is best described as 

a. an emotional appeal to all citizens of the country. 
b. a logical appeal to explain the cause of the war. 
c. an ethical appeal to establish the president’s good intentions. 
d. an exact reflection of the consequences of insurgent activities. 
e. a call for reconciliation between the government and the insurgents. 

 
5. An important rhetorical shift is signaled by which of the following statements? 

a. “upon which all else chiefly depends” line 6 
b. “with high hope for the future” line 8 
c. “to dissolve the Union and divide effects by negotiation” lines 11-12 
d. “was somehow the cause of the war” line 18 
e. “both read the same Bible” line 26 

 
6. The last sentence of the speech includes all of the following EXCEPT 

a. extended metaphor. 
b. parallel structure. 
c. infinitive phrases. 
d. paired adjectives. 
e. prepositional phrases. 
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Writing Prompt  

Directions:  The following prompt is based on the accompanying three sources.  

This question requires you to integrate all three sources into a coherent, well-written 
essay. 

Refer to the sources to support your position; avoid mere paraphrase or summary. Your 
arguments should be central; the sources should support this argument.  

Remember to attribute both direct and indirect citations.  

Introduction  

War and armed conflicts have influenced many societies throughout time. What are these 
influences, and how has it affected those involved and those who witness the members 
of a society who are always affected in some way? In what ways does armed conflict 
change a society and its members? Does war or oppression or combat make a society 
amenable to change? Can the change to a society as a result of such actions culminate 
in positive or negative results, or in both?  

Assignment  

Read or scan your notes from the three sources carefully. Then, in an essay that 
synthesizes all three of the sources for support, evaluate the pros and cons of armed 
conflict, and take a position that defends, challenges, or qualifies the claim that armed 
conflict has had a negative impact on the members of a global society.  

Refer to the sources as the titles listed for your convenience.  

Daudet’s “The Last Lesson” or Daudet’s story 

Lincoln’s “Second Inaugural Address” or Lincoln’s address 

Armed Conflicts graph or the conflicts graph 
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Grade 12 TEKS and AP* Objectives in Sample Lesson 
 
 

 
TEKS – English IV (Grade 12) 

 
Advanced Placement Program* 

Goals and Expectations** 
 

1 (C) write in a voice and style appropriate to 
audience and purpose 

Move beyond such programmatic responses as the 
five-paragraph essay and place emphasis on 
content, purpose, and audience. 
 
Write in both formal and informal contexts to gain 
authority and learn to take risks in writing. 
 
Produce projects that call on evaluation of the 
legitimacy and purpose of sources used. 
 
Formulate varied, informed arguments. 
 
Consider each source as a text that was itself 
written for a particular audience and purpose. 

1 (E) employ precise language to communicate 
ideas clearly and concisely 

Write in several forms—narrative, exploratory, 
expository, argumentative—on many different 
subjects from personal experiences to public 
policies, from imaginative literature to popular 
culture. 
 
Reflect on the link between grammar and style. 
 
Develop an effective use of rhetoric, including 
controlling tone, establishing and maintaining 
voice, and achieving appropriate emphasis through 
diction and sentence structure. 

1 (F) organize ideas in writing to ensure coherence, 
logical progression, and support for ideas 

Write essays that proceed through several stages 
or drafts, with revision aided by teacher and peers. 
 
Construct essays with logical organization, 
enhanced by specific techniques to increase 
coherence, such as repetition, transitions, and 
emphasis. 
 
Apply effective writing strategies and techniques. 
 
Develop and organize ideas in clear, coherent, and 
persuasive language. 

2 (A) use prewriting strategies to generate ideas, 
develop voice, and plan 

Move beyond such programmatic responses as the 
five-paragraph essay and place emphasis on 
content, purpose, and audience. 
 
Write essays that proceed through several stages 
or drafts, with revision aided by teacher and peers. 
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Create essays that balance generalization and 
specific illustrative detail. 
 
Develop an effective use of rhetoric, including 
controlling tone, establishing and maintaining 
voice, and achieving appropriate emphasis through 
diction and sentence structure. 
 
Move effectively through the stages of the writing 
process, with careful attention to inquiry and 
research, drafting, revising, editing, and reviewing. 

6 (B) rely on context to determine meanings of 
words and phrases such as figurative language, 
idioms, multiple meaning words, and technical 
vocabulary 

Develop a wide-ranging vocabulary used 
appropriately and effectively, with denotative and 
connotative resourcefulness. 

8 (D) construct images such as graphic organizers 
based on text descriptions and text structures 

Use graphics and visual images in texts published 
in print and electronic media and analyze how such 
images both relate to written texts and serve as 
alternative forms of texts themselves. 
 
Analyze images as text. 

8 (E) analyze text structures such as 
compare/contrast, cause/effect, and chronological 
order for how they influence understanding 

Accompany reading with thoughtful discussion and 
writing about works in the company of one’s fellow 
students. 
 
Read closely from the following perspectives: 
• Experience of literature – the subjective 

dimension of reading and responding to 
literary works, including pre-critical 
impressions and emotional responses. 

• Interpretation of literature – analysis of literary 
works through close reading to arrive at an 
understanding of their multiple meanings. 

• Evaluation of literature – an assessment of the 
quality and artistic achievement of literary 
works and a consideration of their social and 
cultural values. 

 
Make careful observations of textual detail. 
 
Establish connections among observations. 
 
Draw from connections a series of inferences 
leading to an interpretive conclusion about a piece 
of writing’s meaning and value. 

8 (G) draw inferences and support them with 
textual evidence and experience 

Read complex texts with understanding and write 
prose of sufficient richness and complexity to 
communicate effectively with mature readers. 
 
Analyze and interpret samples of good writing, 
identifying and explaining an author’s use of 
rhetorical strategies and techniques. 
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Accompany reading with thoughtful discussion and 
writing about works in the company of one’s fellow 
students. 
 
Read closely from the following perspectives: 
• Experience of literature – the subjective 

dimension of reading and responding to 
literary works, including pre-critical 
impressions and emotional responses. 

• Interpretation of literature – analysis of literary 
works through close reading to arrive at an 
understanding of their multiple meanings. 

• Evaluation of literature – an assessment of the 
quality and artistic achievement of literary 
works and a consideration of their social and 
cultural values. 

 
Increase ability to explain clearly, cogently, even 
elegantly, understanding and interpretation of 
literary works. 
 
Read deliberately and thoroughly, taking time to 
understand a work’s complexity, to absorb its 
richness of meaning, and to analyze how that 
meaning is embodied in literary form. 
 
Make careful observations of textual detail. 
 
Draw from connections a series of inferences 
leading to an interpretive conclusion about a piece 
of writing’s meaning and value. 

8 (I) read silently with comprehension for a 
sustained period of time 

Read deliberately and thoroughly, taking time to 
understand a work’s complexity, to absorb its 
richness of meaning, and to analyze how that 
meaning is embodied in literary form. 

9 (B) read in varied sources such as diaries, 
journals , textbooks, maps, newspapers, letters, 
speeches, memoranda, electronic texts, and other 
media 

Read complex texts with understanding and write 
prose of sufficient richness and complexity to 
communicate effectively with mature readers. 
 
Examine a variety of writers to examine the wealth 
of approaches to subject and audience that such 
writers display. 
 
Become acquainted with a wide variety of prose 
styles from many disciplines and historical periods 
and gain understanding of the connections 
between writing and interpretive skills in reading. 

9 (D) interpret the possible influences of the 
historical context on a literary work 

Read complex texts with understanding and write 
prose of sufficient richness and complexity to 
communicate effectively with mature readers. 
 
Examine a variety of writers to examine the wealth 
of approaches to subject and audience that such 
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writers display. 
 
Become acquainted with a wide variety of prose 
styles from many disciplines and historical periods 
and gain understanding of the connections 
between writing and interpretive skills in reading. 
 
Gain awareness of how writing style has changed 
dramatically through history, and its existence in 
many national and local varieties. 
 
Develop awareness of literary tradition and the 
complex ways in which imaginative literature builds 
upon the ideas, works, and authors of earlier times. 

11 (A) respond to informational and aesthetic 
elements in texts such as discussions, journal 
entries, oral interpretations, enactments, and 
graphic displays 

Read to become aware of how stylistic effects are 
achieved by writers’ linguistic choices. 
 
Analyze and interpret samples of good writing, 
identifying and explaining an author’s use of 
rhetorical strategies and techniques. 
 
Accompany reading with thoughtful discussion and 
writing about works in the company of one’s fellow 
students. 
 
Read closely from the following perspectives: 
• Experience of literature – the subjective 

dimension of reading and responding to 
literary works, including pre-critical 
impressions and emotional responses. 

• Interpretation of literature – analysis of literary 
works through close reading to arrive at an 
understanding of their multiple meanings. 

• Evaluation of literature – an assessment of the 
quality and artistic achievement of literary 
works and a consideration of their social and 
cultural values. 

 
Make careful observations of textual detail. 

11 (B) use elements of text to defend, clarify, and 
negotiate responses and interpretations 

Read to become aware of how stylistic effects are 
achieved by writers’ linguistic choices. 
 
Analyze and interpret samples of good writing, 
identifying and explaining an author’s use of 
rhetorical strategies and techniques. 
 
Accompany reading with thoughtful discussion and 
writing about works in the company of one’s fellow 
students. 
 
Read closely from the following perspectives: 
• Experience of literature – the subjective 

dimension of reading and responding to 
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literary works, including pre-critical 
impressions and emotional responses. 

• Interpretation of literature – analysis of literary 
works through close reading to arrive at an 
understanding of their multiple meanings. 

• Evaluation of literature – an assessment of the 
quality and artistic achievement of literary 
works and a consideration of their social and 
cultural values. 

 
Make careful observations of textual detail. 
 
Establish connections among observations. 
 
Draw from connections a series of inferences 
leading to an interpretive conclusion. 

12 (A) compare and contrast elements of texts 
such as themes, conflicts, and allusions both within 
and across texts 

Read closely from the following perspectives: 
• Experience of literature – the subjective 

dimension of reading and responding to 
literary works, including pre-critical 
impressions and emotional responses. 

• Interpretation of literature – analysis of literary 
works through close reading to arrive at an 
understanding of their multiple meanings. 

• Evaluation of literature – an assessment of the 
quality and artistic achievement of literary 
works and a consideration of their social and 
cultural values. 

 
Increase ability to explain clearly, cogently, even 
elegantly, understanding and interpretation of 
literary works. 
 
Underscore the commonalities and distinctive 
elements of evocative literary language. 
 
Read deliberately and thoroughly, taking time to 
understand a work’s complexity, to absorb its 
richness of meaning, and to analyze how that 
meaning is embodied in literary form. 
 
Make careful observations of textual detail. 

12 (E) analyze the melodies of literary language, 
including its use of evocative words and rhythms 

Read closely from the following perspectives: 
• Experience of literature – the subjective 

dimension of reading and responding to 
literary works, including pre-critical 
impressions and emotional responses. 

• Interpretation of literature – analysis of literary 
works through close reading to arrive at an 
understanding of their multiple meanings. 

• Evaluation of literature – an assessment of the 
quality and artistic achievement of literary 
works and a consideration of their social and 
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cultural values. 
 
Increase ability to explain clearly, cogently, even 
elegantly, understanding and interpretation of 
literary works. 
 
Underscore the commonalities and distinctive 
elements of evocative literary language. 
 
Read deliberately and thoroughly, taking time to 
understand a work’s complexity, to absorb its 
richness of meaning, and to analyze how that 
meaning is embodied in literary form. 

13 (F) analyze aspects of texts such as patterns of 
organization and choice of language for their effect 
on audiences 

Read complex texts with understanding and write 
prose of sufficient richness and complexity to 
communicate effectively with mature readers. 
 
Examine a variety of writers to examine the wealth 
of approaches to subject and audience that such 
writers display. 
 
Become acquainted with a wide variety of prose 
styles from many disciplines and historical periods 
and gain understanding of the connections 
between writing and interpretive skills in reading. 
 
Read to become aware of how stylistic effects are 
achieved by writers’ linguistic choices. 
 
Analyze and interpret samples of good writing, 
identifying and explaining an author’s use of 
rhetorical strategies and techniques. 
 
Apply effective writing strategies and techniques. 

14 (C) demonstrate proficiency in critical, empathic, 
appreciative, and reflective listening 

 

16 (C) respond appropriately to the opinions and 
views of others 

 

16 (E) ask clear questions for a variety of purposes 
and respond appropriately to the questions of 
others 

 

16 (F) make relevant contributions in conversations 
and discussions 

 

16 (G) express and defend a point of view using 
precise language and appropriate detail 

 

 
 
 
 

247



©2006 Texas Education Agency 

Grade 12 Sample Lesson 
 
 
 

The Movement of Ideas 
 

Analyzing texts and learning how to prepare for and deliver a Socratic seminar 
 

Contributed by Jim Lindsay, Episcopal School of Dallas, Dallas, TX 
 
 
 

 
Time Needed: 
 
Four 50-minute class periods 
 
Materials/Resources Needed: 
 

• Copies of “The Last Lesson” 
• Copies of Abraham Lincoln’s Second Inaugural Address 
• Copies of Movement of Ideas worksheet 
• Copies of Inner-Outer Circle handout 
• Transparency (or similar presentation form) of Movement of Ideas worksheet. 
• Model Pre-Writing Strategy 
• Optional: Copies of Armed Conflicts, 1999-2004 

 
Class Period 1—Movement of Ideas 
 
• Preparation and Instruction 
 

o Organize the classroom so that students work in groups of four. 
o Present the Movement of Ideas worksheet.   
o Using either an overhead transparency, a board model, or a computer-based visual, present 

the Movement of Ideas worksheet as visual so all students may follow the example. 
o Inform students that they will be learning a deconstruction skill that will serve them in 

preparing for Inner-Outer Circle discussions. This strategy will also serve as a prewriting 
sheet for future timed writings. 

o Provide students with a copy of Daudet’s “The Last Lesson” and Lincoln’s Second Inaugural 
Address. 

o Instruct students that they will have fifteen minutes to read the two pieces silently. At the 
teacher’s discretion, this portion of the lesson can be assigned as homework for the night 
prior. 

o From the groups of four, students break into pairs.  The first pair will utilize “The Last 
Lesson.”  The second group will utilize the Second Inaugural Address. 

o Present the students with the Movement of Ideas worksheet. Tell them to come up with – in 
ten minutes – four dominant strategies that their author uses to power forward his purpose.  
They will copy the concrete detail and paragraph number in the first column, name the 
dominant device in the second column, and indicate how the particular literary device(s) 
illustrates a major point of the author’s theme or argument in the third column. 

o Optional: Model for the students, one example of the exercise for each.  Use this example, if 
necessary: 
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 What is it? How does it 
make 
meaning? 

What is the author’s purpose? 

“The Last 
Lesson” 
 
 

“I thought of 
spending the day 
out of doors.  It 
was so warm, so 
bright!  The birds 
were chirping.” (1) 
and “Once some 
beetles flew in; but 
nobody paid 
attention to them.” 
(17) 

Juxtaposition, 
pastoral 
imagery 

The speaker’s initial pastoral imagery reveals what one 
would expect from a schoolboy – the value placed on 
the outdoors, on play, on nature.  However, Daudet 
juxtaposes the impact of the pastoral when another 
component of Franz’s life is threatened.  Because 
Franz’s view of nature in paragraph 17 is limited, the 
author argues how something so important to a young 
person – to any person – becomes overshadowed by 
another that is more fleeting.  This contrast yields his 
sardonic tone when Franz questions if “even the 
pigeons” (17) will change due to such a military 
insurgence, which illuminates how war affects more 
than soldiers and policy; it alters our understanding of 
our own core values. 

Lincoln’s 
Second 
Inaugural 
Address 
 

“but one of them 
would make war 
rather than let the 
nation survive, and 
the other would 
accept war rather 
than let it perish.” 
(2) 

Juxtaposition, 
non-descript 
pronouns, italics 

Lincoln elucidates a notion of the past.  Through his 
juxtaposition of the creation of war and the consent of 
war, and the use of vague pronouns, which surround 
both clauses, he displays the political division that 
existed between north and south, but does so without 
directly blaming either the union or confederate forces.  
For emphasis, Lincoln underscores the words “make” 
and “accept” to power forward the responsibility both 
parties played in the war. Through this contrast, 
ironically, Lincoln illuminates the unity he seeks to gain 
in his following four-year tenure as president of the 
United States. 

 
 
o Give the students a second blank copy of the Movement of Ideas worksheet. Have the first 

pair of students teach the second pair of students their findings and write the information on 
the new worksheet. 

o Discuss, as a class, the observations and complete charts.  
o Homework: Have students prepare for an Inner-Outer Circle discussion of the two pieces by 

reading the Inner-Outer Circle handout. 
o Optional: Provide students with a copy of the graph, Armed Conflicts, 1999-2004. Challenge 

them to study the chart and make connections across all three texts during their discussion. 
 
Class Period 2—Inner-Outer Circle 
 
• Preparation and Instruction 
 

o Review Inner-Outer Circle strategy. Organize the classroom so that an even distribution of 
desks creates the inner circle and half of the class population can fill it.  The other half sits on 
the outer circle.  

o Modify the style of the discussion strategy as you see fit.  If your class is smaller than 16 
students, you may want to have one circle instead of two.  If you teach on a block, you can 
extend the time to 35 minutes per circle, and then do your reflection comments at the end of 
the period.  If you have a large class of seniors, you may want to spend two days on the 
activity.  Whatever your situation, you can use the Inner-Outer Circle with great success, and 
it is suggested you do it throughout the year.  The students will learn, grow, and impress you 
often. 
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Class Period 3—Pre-Writing 
 
• Preparation and Instruction 
 

o This lesson follows a traditional, teacher-led plan.  You will need no other special handouts or 
materials except for the story and the speech. 

o Review Model Pre-Writing Strategy. 
o For ten to fifteen minutes, lead a discussion that offers your feedback on yesterday’s 

discussion.  Praise good speakers, and use their comments to teach other students how to 
make well-supported connections to the text and arguments of the pieces.  Encourage less 
than stellar speakers to use what they did accomplish to go deeper into the texts next time.  It 
is not advisable to use Inner-Outer Circle as a fleeting strategy.  Rather, use it frequently, and 
you will surely delight in how the students grow with the skill across the school year.  They 
will also show growth in their writing due to this high-level of thinking and listening. 

o The next activity will utilize the remainder of the period but will prove an essential prewriting 
strategy for Advanced Placement* English timed writings and for other essay questions as 
well. See Model Pre-Writing Strategy.  Ask students to imagine a timed writing open-ended 
question that asked them to evaluate one piece and develop a well-written essay that 
discusses how the author’s modes of evocative literary language illustrate the speaker’s tone 
and purpose.  It is suggested that you choose one work for this activity and use the other for 
your actual timed writing.  To fulfill this need, and since the students have more experience 
with it, we will use the Lincoln piece. 

 
o Draw three large circles on the board:   
   

 
 
 
 
 
 
 
 
 
 
 

o Instruct students that you will teach them a useful prewriting strategy, one they can use on 
tomorrow’s, and subsequent, timed writings.  Their goal is to learn it and use it enough so 
they can eventually prewrite for an essay in three minutes. 

o First, have students decide – collectively – which literary terms seem most dominant in the 
Lincoln address.  Once they have chosen, ask them, “For what ultimate purpose does Lincoln 
utilize these strategies?”  Jot down those strategies and a rough idea of the purpose in the 
top circle. 

o For the left-hand circle, you will write the name of the first strategy and underline it. 
o Then, ask the students to offer three of the strongest examples of this strategy.  Write crude 

transliterations of the quotations in the circle.  Have students take a few minutes for open 
discussion to reveal why these examples are the strongest to discuss.  Write crude notes 
next to each quotation in the left-hand circle. 

o Follow the same procedure for the right-hand circle and illustrate the second literary 
technique. 

o Optional: Draw another line stemming from each of the bottom circles.  Add an extra literary 
technique in each.  This one will serve as an ancillary point and detail for the students to use, 
should they find themselves with extra time during the writing period.  This detail and 
illustration should serve the same purpose as the primary device in the main bubble. 
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o Label the top circle “Thesis Idea.”  Label the pair of circles “Body 1” and “Body 2.”  They now 
have the beginnings of a four-paragraph essay.  

o Draw a line underneath the map, and label it “Thesis Statement.” 
o Have students create the statement as a group as you write it on the board.  This part will 

complete the prewriting instruction. 
o Homework: prepare to take a timed writing on one of the two works tomorrow. 

 
  

Class Period 4—Timed Writing 
 
• Preparation and Instruction 
 

o Prepare copies of Alphonse Daudet’s “The Last Lesson.” 
o Prepare a class set of the Timed Writing Question Sheet. To mirror the Advanced Placement 

Examination in Literature and Composition, suggested time for reading and completion is 40 
minutes. 

o Give students timed writing question, encouraging them to use the new prewriting strategy. 
They ought to write their essays in ink (again, to mirror the exam instructions), and do any 
prewriting on the question sheet. 
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Movement of Ideas Worksheet 
 
 

 
Name of work/author:                 
 
                         

  

What is it? 
 
Here you will put a concrete 
detail and a paragraph 
number.  Place one concrete 
detail in each box. 
 

How does it make meaning? 
 

Here you will show what 
literary devices or mode of 
evocative language you see in 
the quotations (simile, 
metaphor, etc.). 

What is the author’s 
purpose? 
 
Here you will comment on how 
the particular literary device(s) 
illustrates a major point of the 
author’s theme or argument. 

1.  
 
 
 
 
 
 
 

  

2. 
 
 
 
 
 
 
 

  

3.  
 
 
 
 
 
 
 

  

4.  
 
 
 
 
 
 
 

  

5. 
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6. 
 
 
 
 
 
 
 
 

  

7. 
 
 
 
 
 
 
 
 

  

8. 
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The Inner-Outer Circle 
 

LISTEN 
 

 Listening is a rare happening among human 
beings.  You cannot listen to the word another is 
speaking if you are preoccupied with your 
appearance or with impressing the other, or if you 
are trying to decide what you are going to say when 
the other stops talking, or if you are debating 
whether the word being spoken is true or relevant 
or agreeable.  Such matters may have their place, 
but only after listening to the word as the word is 
being uttered. 
 Listening . . . is a primitive act of love, in which 
a person gives himself to another’s word, making 
himself accessible and vulnerable to that word. 

From Friends Journal 
by William Stringfellow 
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The Inner-Outer Circle 
A Way to Teach Socratic Discussion in High School English Classrooms 

Student Handout 
 

Developed by Jim Lindsay 
 
 
Description:   
The Inner-Outer Circle consists of one class population split in half.  Approximately 13 of you will sit in the 
“inner” circle.  For 25 minutes, the inner circle will discuss the assigned reading selection.  Then, we will 
switch positions, the people on the outer circle will become the inner circle, and they will discuss the 
same reading selection with newer, refreshed viewpoints and evidence.  Each student is graded on 
individual performance, but with the idea that the individual contributes to the whole class discussion. 

 
Objective: 
Through consistent Inner-Outer Circle discussions, students are forced to direct their own learning.  They 
decide which parts of the passage to discuss and what path the discussion will follow.  Some of the goals 
of this assignment are the following: 

 to teach one another about what you find in your reading, 
 to take risks rather than rely on teacher validation, 
 to read and evaluate literature orally and on a complex level, 
 to involve yourself completely in the reading and listening process, 
 to practice finding and preparing meaningful passages from your text; and, 
 to learn how to take notes effectively from listening. 

 
Grading:  
You are graded on a five-point scale.  Level one reflects the most minor of comments.  Level five is the 
strongest. 
 

1 (below 70) = a spoken offering of usually one sentence.  Here, you can also give more than a 
sentence that paraphrases, identifies, or speaks “around” meaning.    This type 
of comment will not earn you many points, but if you participate often, you can 
acquire some additive points. 

2 (70-79) =  an offering of a quotation from the assigned reading, which tells me that you 
see a concrete detail.  Yet, you do only that and do not go beyond the obvious to 
show what the meaning of the passage is.  Even if your analysis is completely 
incorrect, you may still earn the 2 because you take a risk or add a valid point.  
Again, if you have already spoken a stronger comment and add a 2, you get 
more credit. 

3 (80-89) =  a comment that begins with a quotation and extends into some good 
commentary. Students who extend and analyze usually earn a score of 3.  Also, 
if you broach a topic that spawns lively discussion, you earn a 3 for your ability to 
springboard further great thinking.  Remember, though, you have to root yourself 
in the text with a quote and comment first! 

4 (90-100) =  an indication that you have done something even greater than the extension that 
would earn you a 3.  Usually, an extension that earns a 4 has seen a passage 
on more than one level, analyzed a literary device, or commented on how 
the passage is valuable to the whole piece in multiple ways.  This type of 
comment will explain the “how,” whereas the 3 extension would only show the 
“what.”  Think literary devices here, and you will be on your way to earning a 
score of 4. 

5 (90-100) =  is the highest number on the scale, which shows how you look at the text for 
deep, rich analysis, multiple literary devices, and a cross-reference.  Start 
with a quotation, offer the deep comment, view and show the importance of the 
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literary device, cross reference a second detail within the text or to another book 
entirely, and show the similarities or differences.  For instance, if we were 
discussing how Ma in The Grapes of Wrath is easily identified as an earth mother 
archetype, you may make a cross reference to how Mama in A Raisin in the Sun 
is the same archetype and compare the two characters’ traits and authors’ 
treatment of the paragons.  

 
Preparation:  
When you prepare for an Inner-Outer Circle discussion, your homework for the night before is to read the 
assignment and then return to class having highlighted and written notes about 7-10 passages from the 
assignment.  In the event we will discuss poetry, you should highlight and take notes on 7-10 lines, 
couplets, or parts of stanzas.  If you prepare only one or two quotations, you will not do well because it is 
likely that a classmate will “steal” your quotation and you will be left with a grade that does not reflect your 
knowledge. 
 
 
Table Leaders: 
Each circle has a student table leader.  This person will delegate who speaks and will monitor and 
change topics that either become overdone or forced.  Also, the person should know when to ask more of 
a participant with statements such as “How did you figure that out?” or “Tell us more about why you see 
the passage in that way.”  The table leader is interactive.  Sometimes, the teacher will pass a note to the 
table leader to help him or her encourage quieter students to talk and bring up topics that the circle 
missed.  Almost always, the table leader earns a 100% for the job.  This person is the one who delegates 
fairness. 
 
 
The Outer Circle: 
The outer circle members do not just sit back and enjoy the ride before them.  They make a list of 
students’ names on their own paper and, using this sheet, grade their classmates as well.  The outer 
circle members take notes as copiously as the teacher does.  You will never suffer from accidentally 
repeating a comment from the inner circle if you are well prepared and take good notes while the 
discussion is taking place.  You turn this sheet in at the end of the period and it becomes 10% of your 
grade.   
 
 
Tips:  
 

 Do not be absent because the make up is harder and involves fewer people, typically at 7:30 am 
two days after the assigned Inner-Outer Circle.  If you have morning sports or activities, it is 
imperative that you are in class. 

 If you are shy, now is your time to work on that!  You must find a way (and I am always happy to 
help!) to participate because you should view these days as opportunities to grow. 

 Do not dominate the conversation.  Balance your excellent comments with excellent listening and 
note-taking.   You harm others’ grades if you take up their time.  You can assist in this way by 
being as succinct as possible.  Blather gets belabored quickly. 

 Prepare!  Study with a friend if you like and plan quotes together.  This way you can practice 
allying one another. 

 Avoid relying on pre-published study notes.  I know when you use them, and you may breach 
your school’s acceptable use policy or honor code. 
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Model Pre-Writing Strategy 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Thesis Statement: 

Thesis idea:  To encourage a 
nation to heal and re-envision 
their sense of core values for a 
socially progressive future 
 

 non-
descript 
pronouns 

Body 1: structure of speech: 
past/present/future 

 Past: “impending civil 
war,” “all dreaded it,” “and 
the war came.” 

 Present: “The Almighty has 
[…] purposes” 

 Future: “let us strive on to 
finish” and “bind the 
nation’s wounds” 

Body 1: Juxtaposition, 
 “make war […] accept 

war” 
 “malice toward none […] 

charity for all” 
 “American slavery […] 

those divine attributes” 
 

 Telegraphic 
sentence 
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Timed Writing Question Sheet 
 
Read the story, “The Last Lesson,” by Alphonse Daudet carefully.  Write an essay in which you discuss 
how the modes of evocative literary language elucidate the author’s purpose. 
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